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Giftedness and the Importance of Proper Identification

Overwhelming happiness crashes into crippling sadness, the intensity of them both

threaten to rip your body apart; there is no in-between. Paralyzing anxiety as worries and

intrusive thoughts race through your mind. You’re broken Everyone hates you You’re stupid You

don’t understand what’s going on Why isn’t this easy You’re not real Why is this too easy They

think you’re smarter than you are Why aren’t you focusing If you mess up they’ll know you’re a

mistake. A sense that you’re different from everyone else, but no explanation why.

If left unaddressed, these are the thoughts that gifted students must face.

Gifted students have needs different from those of their peers, those needs must be

addressed in order for them to be successful, and the regular classroom is not equipped to

properly accommodate gifted students. A proper gifted education program meets the individual

needs of gifted students and helps them grow to reach their full potential; but first, gifted

students must be identified. Identification is crucial to the success of gifted students.

The identification of gifted students is necessary to place them in a gifted education

program, which can be extremely beneficial. Gifted education programs help students develop

social skills and build strong peer relationships [Loveless]. Gifted children are often socially

isolated due to unique interests dissimilar to those of their peers, which can be detrimental to

their social development.



As a child, I experienced this quite often; I would often be disinterested in conversations

with my peers because I found the topics irrelevant and boring. However, I began to build

friendships with other students in our gifted education program.

When placed together, gifted students can provide each other with the conversational

depth and contemplation they each desire, and they are likely to share similar interests.

Gifted programs also focus on the exploration of students’ unique individual interests and

provides work that challenges them [Loveless].

Elementary school was extremely difficult for me because I was infrequently challenged

and often bored. I looked forward to the time when we would get pulled for our gifted education

program because it was challenging and we had to face problems that required critical thinking.

One of my favorite parts of the program was interest projects. Our teacher strongly encouraged

us to explore and learn about things that were personally interesting and exciting. This was

refreshing because most of the day was spent learning subjects on the surface-level, and interest

projects allowed us to finally be able to dig deeper.

By allowing gifted students to explore things that are of personal interest, they are better

able to stay engaged in school.

Another reason that the identification of gifted students is important is that their needs are

different than those of their peers. For example, gifted students “speak openly of the need to be

with others who share their interests and abilities,” and to “be accepted rather than rejected for

their talents,” [Osborn]. This is something that only a gifted program can provide a gifted

student, and it ties back to the fact that they help gifted students develop healthy peer

relationships [Loveless].



It is common for gifted children to face jealousy from their peers, which can add to

feelings of isolation in the classroom. Gifted programs provide students with the opportunity to

gather in a communal environment where they can escape the pressures of their normal school

day. Through their shared experiences, gifted students can form strong friendships that combat

frequent feelings of loneliness.

There can also be pressure placed on gifted students to “[minimize] their talents in order

to protect the feelings of others,” [Osborn].

As an elementary student, I would often feel insecure about my difference in learning in

the regular classroom, and I felt pressure to try and suppress it to avoid judgment from peers.

That is why it was incredibly relieving to be able to participate in a gifted program; I felt

accepted as I was, differences and all.

Another large difference between on-level and gifted students is that gifted elementary

students “have mastered from 35 to 50 percent of the curriculum to be offered in five basic

subjects before they begin the school year,” [Ross]. That is a significant amount of time that will

be spent covering topics gifted students have already mastered, leaving them responsible for

finding alternate sources of entertainment. This leads to lowered engagement in gifted students,

so it is extremely important that they receive extension materials and more challenging work to

help them continue learning.

These are only a few examples of the distinct differences in the needs of gifted students,

and they show that the identification of gifted students is extremely important so they can be

addressed and met.

Finally, gifted students must be properly identified and placed in an adequate gifted

program because their needs are not met in the regular classroom. In clinical studies, it has been



shown that a “range of behavioral problems (from daydreaming to school refusal) have resulted

when the school curriculum was not sufficiently challenging,” [Osborn]. When students are

bored, as gifted students are more likely to be, there are negative consequences that only further

disengagement. A gifted program is necessary to provide extension learning and teach coping

skills for times when students must manage their boredom.

In third grade, my experiences in school flipped drastically when I moved schools. My

old school had a wonderful TAG program that pulled us out of lessons often; however, the

program at my new school was very different. In the regular classroom, I went from being very

good at the things we were learning to understanding them far more quickly than any of the other

students. I started to dislike school. I felt isolated and neglected, like I was left behind, despite

being miles ahead. My days were boring, and I screamed answers in my head to questions that

received no response; frustratedly glaring at brown carpet squares, wondering how many more

times we were going to learn the same thing again. I looked around in confusion, wondering why

nobody else seemed to feel the same way, and rolled my eyes as we sat down for yet another

lesson explaining the difference between “are” and “our”. These things were frustrating, and I

had no understanding of why they were happening. I have no recollection of the gifted program

other than reading Orphan Train in a hot, cramped room.

I absolutely hated school.

A large part of why gifted students’ needs are not met in the regular classroom has to do

with physiological differences in their brains. In gifted people, a low-level stress response is

continuously activated, causing them to live their life in a constant state of worry [Tetreault]. If

they are bored, their stress and anxiety will take over, and they will be incapable of staying calm



and engaged. Gifted students require a gifted program that will 1) challenge them so that they are

not bored, and 2) teach them how to cope with their high levels of stress.

The national learning and development standards for gifted education aim to develop

students’ abilities and help them become self-directed learners. There is a large emphasis on

self-understanding regarding interests, strengths, needs, personal identity, and learning styles

[National]. This is important because those traits in gifted students are often different than those

of their on-level peers. These explorations are often not a part of the normal classroom

curriculum, but having a strong understanding of themselves can often prove extremely

beneficial for gifted children.

In fourth grade, my teacher told me that I had the worst attitude of any student she had

ever taught. I do not remember what we were doing in class, but I remember the frustration and

fury that I felt at the slow pace and repetitive nature of the lessons. I had no understanding of

why I was so bored or why nobody else seemed to be having the same issues, and these feelings

manifested themselves in dissociation, snarky comments, and refusal to participate in class.

I wish that our gifted program would have addressed how to handle those types of

situations- when our anger got too big. Over time, I have learned ways to deal with situations

when I start to feel frustrated in a healthy way, most of which revolve around healthy

communication with teachers. This is a skill I wish I had learned a lot earlier, and I wish my

fourth-grade teacher could have understood the reasons why I was acting that way.

This, to me, is proof that the regular classroom alone is simply not equipped to meet the

needs of gifted students. It also shows that a gifted program without adequate funding and a

student-need-based curriculum is useless. A proper gifted program is essential to maintaining

gifted students’ engagement and teaching them how to manage their frustrations.



The argument can be made that early identification of gifted students can be detrimental

to their development and cause more problems than it corrects. This is often supported by the

idea that the label of being “gifted” carries a great weight of expectations and can lead to

increased toxic stress in a child’s life, as well as high levels of perfectionism and

performance-based anxiety. While this can be true, it is important to note that there is no way to

determine if those are direct results of identification, or if they would continue to exist no matter

what. For example, the idea that a label of giftedness will raise adult expectations for the child is

not necessarily true, since the child will continue to demonstrate gifted traits that exceed normal

expectations.

In fact, there is a great deal of evidence proposing that gifted children struggle more

without identification than they do from it, as they “know they are different, but can’t understand

why,” [Post]. Gifted children recognize the differences they have from their fellow peers, but

without the proper context to understand it, they can form harmful conclusions about giftedness.

Gifted children are often prone to overthinking and strong emotional responses, so identifying

these differences without having an understanding of why they exist can lead them to believe that

there is something wrong with them.

These are all reasons why identification is necessary: so the child can participate in a

gifted program that will help them understand, manage, and positively use their differences to

reach their full potential. Any anxiety and/or issues that arise as a result of identification can be

addressed through the help of the gifted education program.

In conclusion, the identification of gifted students is essential to their success and should

be promptly followed by the implementation of a well-equipped and productive gifted education

program. Gifted children have individual needs that must be addressed in order for them to



succeed and reach their full potential, needs that can not and will not be met in the regular

classroom. Gifted education programs must be prioritized, and the identification of gifted

students should be seen as a crucial tool for their development and overall success.
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